Preschool Special Education
(Distribute to all students in the Preschool Special
Education (PSE) class)
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Preschool Special Education Parent Overview Information
Circle Time
2020-2021 Themed Units
• September: I Can Grow
(Learning About Self)
I was little. Now I am big. Let’s
look at how we’ve changed from
baby to now.

Activities that take place during Circle Time:
•
•
•
•

Greeting/Feelings Check-In
Review Rules for the Day
Daily Schedule
Core Word Activity

• October: Pets are Animals
(Life Science/ Physical Science)
I have a pet. Do you? What is
your pet? How do you take care
of your pet?
• November: Sometimes I’m

Glad, Sometimes I’m Mad
(Feelings/ Self-Regulation)
Everyone has different feelings at
different times. How are you
feeling today?

• December: Winter Holidays;
Semester review
• January: My Body
(Health)
This is my body. How do I help my
body grow? How do I help my
body stay healthy?
• February: Make-Believe-The

Three Little Pigs
(Social and Emotional)
Let’s learn about homes in a
community. Homes for people
and home for animals too!

• March: It’s Raining, It’s
Pouring
(Earth and Space Science)
Springtime brigs weather
changes. What is the weather
today? Sunny? Rainy? Cool? Hot?
• April: Land and Water
(Geography)
What can you do on land? What
can you do in water? Let’s
explore land and water!

• May: That’s a Pretty Flower
(Life Science)
How do plants and flowers grow?
In this unit we will plant seeds
and watch them grow.

What are some skills that can be addressed during Circle Time?
• Adaptive/Behavior skills: follow class routine, follow directions, attend to a
large/whole group activity, sit for __ minutes, compliance
• Personal skills: respond to name, ID first name/identifying symbol/own
photo, demonstrate knowledge of age and gender
• Social skills: greetings, take turns, share/give items to peers
• Fine motor skills: age appropriate grasp [on stylus, dry erase marker, chalk],
imitate/copy/draw lines/shapes/figures
• Gross motor skills: imitate gross motor actions
• Cognitive skills: various

What is the Daily Schedule? Gives the child a visual reminder of the order of
events in their day. Schedules are important for students of all abilities. Some
students will require a schedule throughout all school years in order to
transition from one activity to the next. Others may need schedules to reach a
greater level of independence to complete a series of tasks.
• At the Preschool level, schedules may begin as a class schedule where
everyone moves to the next activity. Gradually, this may become an
individual schedule customized to the student’s daily routines. Use the class
schedule daily and during Circle Time, point out the day’s events. Encourage
students to participate in creating the daily schedule and removing
activities when they are completed.
• Encourage students to refer to the schedule, identify “what’s next?” and
move to the activity area or get necessary materials. Schedule items may be
taken off the schedule when done.
• Students also benefit from schedules that provide them with a means to
interact with others, as
the caregiver or staff
tells them what’s next
and then looks for a
response that
indicates a readiness
to go to the next
activity

What is the Sign-in (Greeting)
•

The sign-in activity is part of the routine at the beginning of the day. Signing in is a way to personally report
“I’m here” and simulates the clocking-in process for later years when employment might be possible. At the
Preschool level, signing in is also a means to practice personal identification information and the writing, or
production of one’s own name.

What is Feelings Check-in?
•
•
•

Improve the ability to identify emotions in oneself and others
Establishing communication and connecting with others
Supports emotional regulation

Parent Tips for Signing in
•

Modeling is a good way to show a student the writing process. This can also be a good technique for students
who may not or will not have the physical ability to write. However, they can begin to understand “writing” or
signing their own name when hearing the staff partner talk through the writing process. While writing, the
staff partner will describe what he or she is doing (e.g., “The first letter in your name is A. Start at the top for
one line down, start again for the next line down. Now add a short line in the middle to connect these lines.
That’s a capital A. All names begin with a capital letter.”).

•

Students may sign in using a variety of methods - writing, attempting to write (scribbles), looking at the model
to copy, recognizing a printed name card and placing it in the space provided, finding his or her name with a
picture association and affixing, using a name stamp or even activating a talking device with his or her name
being pronounced.

What is the Core Word Activity?
•

A relatively small group (250-350) of highly useful and frequently used words that can be used across
contexts.

•

Words that make up 75 – 80% of the words we use every day.

•

Words that are the most flexible and can meet someone’s communication needs most of the time.

•

Once introduced, core words continue to be used every day in daily activities and in natural conversations.

Music and Movement: Adults and children have a natural tendency to enjoy music and movement. They are seen as
a way to connect with others around them through healthy movement. Music and movement provide opportunities
for students to “get their wiggles out” after sitting for a period of time, develop motor skills (balance and
coordination), and a way of expressing oneself.

What is the purpose of the Unique
Learning Numeracy Awareness Activities?
Incorporating mathematical concepts into
Circle Time encourages real life application of
math concepts and problem-solving skills. All
of the mathematics lessons are created in
simulated real-world scenarios that will allow
educators and parents to connect math to
daily experiences.

What are the benefits of reviewing the rules for the day?
Reviewing the rules each day provides students with reminders of
what is expected during the day and helps keep adults consistent
when it comes to reinforcing expectations.

Parent Tips during Circle Time
When the children are at school, Circle Time helps children organize and preview their day. It gives opportunities to
introduce new topics and/or materials and talk about changes made to learning areas. It helps prepare children for
special visitors, experiments, cooking activities or field trips. This is also a time to help children feel a part of the class
community. Rituals, special songs or greeting activities, for example, can give a positive start to the day. At home,
Circle Time will be used to help establish a routine for your child and prepare your child for school.

Literacy and Language
What to do before reading a book:

Emergent Reading

Before reading a book, build on the student’s personal
experiences as they relate to the book topic.
• What do they already know about the topic? What
vocabulary or concepts can be talked about to build
background understanding?

Two types of books are provided at the preschool level:
Leveled books and Easy Read books.

•

Discuss the title, author and illustrator.

•

Make predictions about the subject of the book by
looking at the picture on the cover.

•

Picture walks are a way to begin to examine the
contents of the story and make additional predictions
on what the story might be about. Discuss what they
see in the pictures on each page.

•

Leveled books are presented in three beginning levels
as are defined in typical leveling of books. The highest
level (D or C) contains more text and information. The
second level (A or B) presents a predictable format.
The lowest level (aa) is a captioned book format.

•

Easy Read books will contain more of a storyline
introducing characters and setting. The Easy Read
book has not been assigned a level. Initially
teacher/parent takes the lead and gradually pulls
back as students become familiar with the text.

•

During each reading, children are encouraged to
focus on or discover new concepts of print.

Purpose of reading a story aloud:

During reading:

Reading stories aloud to your child models fluent reading
and benefits early readers at all levels of language and
literacy ability.

•

Repeated readings increase participation, story
comprehension and word recognition. For all
students, use all levels of the books, each for a
different purpose for repeated readings.

•

Pause during reading for your child to participate by
stating a word, pointing to a picture or participate in
another manner.

•

•

Read with expression and changes in your voice,
rhythm and volume (prosody). This makes it more
engaging and gives cues to the emotions of the
characters and the actions in the story.
Reading aloud models concepts of print, including
reading from the beginning to end, top to bottom and
from left to right.

After reading the book:

•

Levels C or D of the unit books may be the most
engaging because it has more detail.

•

What did we learn? Were our predictions accurate?

•

Reading aloud the predictable text of the Level A or B
book will also build student’s participation as a
reader… either by “reading” the predictable line or
stating the last word of the line as it changes from
page to page.

•

Follow up with hands-on learning experiences related
to the story topic.

•

Many content-related activities within the unit
learning bundles will support the story-reading topic.

After reading the book, do not forget to reflect back on
the initial purpose for reading the book.

Parent Tips
Learning to read and write go hand in hand. It is important to practice and encourage emerging writing skills with
young children. Ways to encourage writing practice at home:
• Have family members leave notes for one another on a regular basis to reinforce the importance of writing to
communicate information
• Encourage your child to send notes at every stage of development – from scribbles to sentences ▪ Encourage
your child to keep in touch with distant relatives or friends through e-mail
• Have the child dictate or attempt to type a short message
• If the child types the message without help, the adult can type a translation of the message underneath it
• All attempts at typing and dictating should be encouraged
• If the child types the message without help, the adult can type a translation of the message underneath it All
attempts at typing and dictating should be encouraged Phonological

Phonological Awareness
Phonological awareness is a group of skills related to listening to, identifying and manipulating the sounds of spoken
language, like when singing, rhyming and reading aloud. Part of phonological awareness is phonemic awareness,
which is the ability to notice, think about and work with the individual sounds in spoken words. Before children learn
to read print, they need to become aware of how the sounds in words work. They must understand that words are
made up of speech sounds, or phonemes. Children who have phonemic awareness skills are likely to have an easier
time learning to read and spell than children who have few or none of these skills.
Levels of Phonological Awareness:
• Listening

What is listening?

•

Rhyming

•

Alliteration

•

Sentence Segmenting

•

Syllable Blending and Segmenting

•

Onset Rime Blending and Segmenting

•

Phoneme Blending, Segmenting and Manipulation

•

Two types of listening: listening for comprehension
and the listening that supports phonological
awareness

•

The brain must learn to attend to important
information and disregard the rest, this is listening.

•

Listening must be taught

•

Listening is the foundation of phonological awareness

•

Involves attending and distinguishing between
sounds.

•

Listening is being able to "tune-in" to sounds in the
environment and sounds that are spoken.

Examples of listening to support phonological awareness:
•

Act out and retell favorite songs and nursery rhymes

•

Participate in call and response activities

•

Listen to sounds in the environment and hear the difference between them

•

Listen closely for sounds and determine where they are coming from

•

Examples of helpful listening skills that do NOT support phonological awareness – listening to the meanings of
words and answering comprehension questions

Parent Tips
Good phonological awareness starts with kids picking up on sounds, syllables, and rhymes in the words they hear. Sing
and read aloud to your child frequently. Choose songs and books that rhyme or repeat the same sound. Draw your
child’s attention to rhymes: “Fox, socks, box! All those words rhyme!” Examples of songs and stories that highlight
phonological awareness are:
Prosody
Rhyming
• Squeak, Rumble, Whomp!
• Please Puppy, Please by Spike Lee • “Down By the Bay”
Whomp! Whomp!
by Wynton Marsalis
• Go Away Big Green Monster!
• Big Hair, Don’t Care
By Ed Emberley
by Crystal Swain-Bates
• Sheep in a Jeep by Nancy Shaw
• “If You’re Happy & You Know It”
• “Hickory Dickory Dock”
• I Ain’t Gonna Paint No More
by Karen Beaumont
• THUMP, THUMP, Rat-a-tat-tat
• “Good Morning Blues”
by Gene Baer
by Huddie Ledbetter
• Silly Sally by Audrey Wood

Specials
Specials Activities:
•

Fine Motor / Sensory Activity

•

Gross Motor Activity

•

Adaptive Art

•

Music Therapy

•

Science, Social Studies and Health

What skills that can be addressed during specials?
•
•
•
•
•

Adaptive/Behavior skills: follow class routine, follow
directions, attend to large/whole group activity
Personal skills: respond to name
Social skills: greetings, take turns, share/give items
Fine motor skills: age appropriate grasp [on chalk],
imitate/copy/draw lines/shapes/figures
Gross motor skills: imitate gross motor actions

Math
What are the math skills explored in PSE?

What is counting with one-to-one correspondence?

•

•

•
•
•
•
•
•

Organize, represent, and build knowledge of number
and quantity
Manipulate, compare, describe relationships, and
solve problems using number and quantity
Explore and communicate about distance, weight,
length, height and time
Sort, seriate, classify, and create patterns
Explore, recognize and describe spatial relationships
between objects
Explore, recognize and describe shapes and shape
concepts
Use mathematical problem solving, reasoning,
estimation, and communication

•
•

•

Understanding that each object in a set gets only one
count
Children learn 1:1 by touching each item and saying
the corresponding number aloud
With continued practice and repetition, four-yearolds learn to count up to ten objects and understand
the last number named in the collection represents
the last object as well as the total number of objects
Examples of counting with one-to-one
correspondence:
o Lines up 10 rocks and counts them using 1:1
o Points to each plastic bear and assigns the
appropriate number to it

Social Emotional
What is Social-Emotional Learning?

Examples of skills learned:

•

•

Empathy

•

Emotion management

•

Emotion recognition

•

Impulse control

•

Calming down skills

•

Problem solving

•

Communication

•

Assertiveness

•
•
•
•
•
•

Social and emotional learning is the process through
which children and adults:
Understand and manage emotions
Set and achieve positive goals
Feel and show empathy for others
Establish and maintain positive relationships
Make responsible decisions
Executive-function skills are important cognitive skills
that support regulation. Execution-function and selfregulation skills support development of social
emotional skills.

What skills can be addressed through social interaction throughout your child’s day?
•

Adaptive/Behavior skills: following class/home routine, following directions, complying with directions, making
safe decisions, making healthy decisions, completing routine tasks/chores (i.e. putting toys away, sorting
silverware when dry, matching socks, washing own body in bath, sorting Duplos by color, putting socks and
underwear away, and more)

•

Emotional skills: expressing emotions appropriately, identifying emotions in oneself and in others, managing
emotions to achieve a goal, feeling sympathy and empathy for others, perspective-taking, stress management

•

Social skills: taking turns, sharing/giving/trading items with other people, helping others, communicating with
others, considering others’ well-being when making decisions, working/playing cooperatively helping younger
siblings get dressed or with toys

Parent Tips
There are many ways to welcome someone new:
•

Welcoming someone is a way to show we care.

•

Welcoming helps other children feel they belong.

•

Say: Hello. My name is... Do you want to play with me?

•

Reinforce welcoming language and behaviors with specific feedback: Asking your friend to play was a kind thing to
do. I can tell by the look on her face that she is happy and feels welcome in our home. This strategy can be used at
home, in a classroom, at the park, in the neighborhood, on a video chat, etc.

Goodbye Circle
Goodbye circle is a great way to end the academic day and build more community with your student. All questions
and prompts are designed to reflect on the day, inspire new connections, and symbolize closing out one academic day
to start a new one tomorrow.
• How are you feeling? (Checking- in with the student’s emotional state)
• Review the rules and thank the student for doing a good job
• Review what you did during the school day
• Review the Core Word
• If time permits review the story read during the morning circle time

What are some skills that can be addressed during the closing circle?
•

Adaptive/Behavior skills: follow class routine, follow directions, attend to a large/whole group activity, sit for __
minutes

•

Personal skills: respond to name, ID first name/identifying symbol/own photo

•

Social skills: farewells, take turns, share/give items to peers

•

Cognitive skills: recall past events

PRESCHOOL SPECIAL EDUCATION
Specials for the week!
During the week, your student will have 1 of the following specials (totaling up to 5 specials for the week).
There is one activity provided for you to complete with your student. Refer back to this table to reference the
activities during the week.

1. Adaptive Art- your child will participate in an Adaptive Art lesson 1x per week
2. Music Therapy- your child will participate in a Music Therapy lesson 1x per week
3. Science, Social Studies and Health- Social Studies: Remind your child that we have been
talking about the roles and relationships of people in our family. Discuss that families are
all different. Brainstorm with your child to get ideas about families. For example, families
can live in a house or an apartment, have grandmothers and/or grandfathers, etc. Have
your child come up with activities that families can do together.
4. Fine Motor/Sensory – Make shapes, animals or faces using playdough, clay or putty.

5. Gross Motor – Toss a ball (or bean bag) up and catch it

Monday
Circle Time
Greeting: Classrooms use special music or another signal to gather children. They also tend
to use a “greeting song” that may or may not change each week. Decide on a greeting song
to use at home. For our gather song, we will use “Let’s Get Started” sung to the tune of
“Frere Jacques.” Let’s get started, Let’s get started, with our day, With our day, We are
here together, (repeat) To work and play. (repeat)
Sign- In: Let’s check into school today! Your name is ___________, find your name. As
your child becomes more familiar with their name, the check-in process can evolve to their
needs.
LEAH
AMANDA
EMILY
Monthly name activity: Children learn about letters, letter sounds and words by working with
words that are important to them. The first words that have meaning to young children are their
name and the names of their family members. These names have so much meaning, and feelings
attached to them, that they are some of the most important words that children learn. Find time
each week to do the name activity of the month.
Name Game! Play “The Name Game” using a family member’s name for each verse. For example:
Michael Michael Bo-Bichael,
Banana-fanna-fo-Fichael,
Fee, Fi, Fo-Fichael, MICHAEL. CLL6.2b

Feelings Check-In: How do you feel? Let’s learn about our emotions. If you have access,
follow the YouTube link below to sing along.
https://www.youtube.com/watch?v=0UMV0jl5z5k&t=56s or use the pictures below to
identify the emotion you are feeling at the start of the day.

Review Rules for the Day: “Today, we are going to review the rules for the school day.”
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Daily Schedule: Schedules are essential for students of all abilities. Some students will
require a schedule throughout all school years to transition from one activity to the next.
Others may need schedules to reach a greater level of independence to complete a series
of tasks. Review your specific school schedule with the student. While you review,
incorporate picture symbols to connect the desired content area to the student.
✓ A printed schedule is added to the end of the learning bundle
Core Word Activity: Read the book The Little Brother.
✓ Task 1 Introduce the word ‘do’ and the book title.
✓ ·Instructor says: “We are going to read a new book today. It’s called The Little
Brother. While we are reading the book, we can just check out the pictures and
words and see what we notice. I’m going to point to the word ‘do’ as we go along.”

✓ Task 2 Do a “picture walk” with the book.
✓ Go through the book doing a “picture walk” to notice things. Whatever they notice,
we value. They might notice something about an illustration or about something in
the text. They might point to something, and you can help describe what they are
noticing. The goal here is to give the student the opportunity to get engaged in the
book and provide a way to start a dialogue.
✓ ·Instructor says: “Ha! This book makes me laugh. That little brother sure wants to do
things himself. Did you see the water in the bowl spilling? Oh no! What else did we
notice?” (Continue to provide specific examples.)

✓ Task 3 Point out what you notice about the book.
✓ Sitting close to your student with the book open, make some observations and
connections for the student. You might point out an illustration that reminds you of
something else or text that looks interesting. Point out your genuine connections
and thoughts as you go along.
✓ Task 4 Prepare the student to take the book home and share it with family
✓ Instructor says: “That was great! Thanks for reading with me. You noticed some
really interesting things. I liked how we saw the word ‘do ’all throughout the book,
too. Here’s where that word is found in your device.” (You should navigate there to
show them.)
✓ Instructor says: “I’d like you to take this book home and share it with your family
tonight. Find out what they notice! I wonder if they will think of the same things we
did here today. Don’t forget to show them where you see the word ‘do, ‘too. Bring it
back tomorrow and we can talk about it some more.”

Music and Movement: Music and movement provide opportunities for students to “get
their wiggles out” after sitting for a period, develop motor skills (balance and
coordination), and is a way of expressing oneself. Take this time to dance and move
around.

Literacy and Language

Introduce

•

•

•

•

Introduce the activity by asking a focus question about poems. For
example, display the fingers, toes, ears, nose and eyes manipulatives and
say, “I am thinking of a poem about ten little fingers and ten little toes,
along with ears, nose and eyes. Do you know any poems about these
body parts? Is “Ten Little Fingers” a poem about ten little fingers, ten
little toes, and ears, nose and eyes?” Discuss the students’ responses.
Give each student a fingers, toes, ears, nose or eyes manipulatives.
Identify each body part. Ask, “Can you wiggle your fingers? Toes? Nose?
Can you touch your ears? Can you blink your eyes?”
Tell students that today they will be singing the rhyme play “Ten Little
Fingers”. For example, say, “We will be learning about words that rhyme
(sound the same). Your job is to listen and then sing/say “10 Little
Fingers.”
Review the learning goals with the students: I will sing/say “10 Little
Fingers”.

Check for
Understanding

Review

Provide
Practice

Model

•
•
•

Display Poem sentence Strip C. Read and point to the symbols/words as
you recite the rhyme play.
Discuss key vocabulary words to help build understanding of the rhyme
play.
Use Picture/Word Cards to emphasize the words that rhyme while
reading the poem.

Provide each student with a Poem Sentence Strip that is appropriate for
his/her needs.
1. Choice 1: Have the student participate in shared reading of the poem by
following along left-to-right as the Poem Sentence Strip is read aloud.
2. Choice 2: Have the student participate in shared reading of the poem by
pointing or tracking words/symbols to match words read aloud.
3. Choice 3: Have the student participate in shared reading of the poem by
repeating words or sentences using his or her active communication
mode.
•
•

Revisit the learning goals by having students listen to a version of “Ten
Little Fingers” and sing along.
This rhyme should be repeated throughout the month.

✓ Can the student follow along left-to-right as they participate in a shared
reading activity?
✓ Can the student point/track words and symbols during a shared reading
activity?
✓ Can the student use his or her communication mode to participate in a
shared reading activity?

Math

Introduce

•
•

•

Introduce the activity by asking a focus question. For example, point to a
rectangle in the room and ask, “What shape is this – a rectangle or
circle?” Discuss why the shape is a rectangle.
Tell students that they will learn about rectangles. Have students listen to
“The Rectangle Song” linked on the Lesson at a Glance page. Then say,
“Your job is to find a rectangle.”
Review the learning goal with students: I will find rectangles.

•

Model

•

•

Provide
Practice

•

Display the Shape Mat or real object(s).
Choice 1: Have the student identify the target shape. Point to the larger
shape and ask, “What shape is this?”
Choice 2: Have the student match the target shape. Display a rectangle and
then say, “Find another rectangle.”
Choice 3: Have the student use an active response mode to select a target
shape (may be single or errorless choice). Say, “Show me the rectangle.”

Review

•

Check for
Understanding

Display one of the rectangle Shape Manipulatives. Point to the rectangle
and say, “This is a rectangle.” A rectangle has four sides and four corners.
Two sides are long and two sides are short.”
Present a rectangle shape from the classroom (e.g. tissue box, block, or
rectangular puzzle piece.) Review with students that this is a rectangle.
Repeat that it has four sides and four corners. Two sides are long and two
sides are short.
Continue by finding other real objects that are rectangles in the
classroom.
Display the Shape Mat. Say, “I am looking for a rectangle.” Model
identifying the shape by pointing to the rectangle.

•
•

Display a rectangular object and ask, “What do you know about this
shape?”
Remind students that a rectangle has four sides and four corners. Two
sides are long and two sides are short.
Encourage students to locate rectangular objects throughout the month.
For example, call out, “I spy a rectangle!” and have students look for
rectangles in the environment.

✓ Can the student identify the shape of targeted objects?
✓ Can the student match like shapes?
✓ Can the student select a named shape (single or errorless choice)?

Social-Emotional Learning
Lots of Feelings Read the book Lots of Feelings by Shelley Rotner. As you read the book, have the children
mirror the faces seen in the book and talk about the grumpy, thoughtful and shy feelings. SED2.2b

https://www.youtube.com/watch?v=EyROOM2BuxQ

Goodbye Circle

Goodbye/Feelings Check-In: Review how the student is feeling at the end of the academic
day using the feeling visuals and listen to the See you Later Alligator song on
https://www.youtube.com/watch?v=l3jDgBKD9I0

Review Rules for the Day: say. “thank you for trying so hard today! I can see you had
listening ears, quiet voices when the teacher was talking, your eyes were looking at the
teacher, your feet were quiet, and you kept your hands to yourself”.
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Review what we did today: Review the academic day by using the picture cards provided
at the end of the packet.
Review the Core Word: Review the Core Word discussed at morning circle

Tuesday
Circle Time
Greeting: Classrooms use special music or another signal to gather children. They also tend
to use a “greeting song” that may or may not change each week. Decide on a greeting song
to use at home. For our gather song, we will use “Let’s Get Started” sung to the tune of
“Frere Jacques.” Let’s get started, Let’s get started, with our day, With our day, We are
here together, (repeat) To work and play. (repeat)
Sign- In: Let’s check into school today! Your name is ___________, find your name. As
your child becomes more familiar with their name, the check-in process can evolve to their
needs.
LEAH
AMANDA
EMILY

Feelings Check-In: How do you feel? Let’s learn about our emotions. If you have access,
follow the YouTube link below to sing along.
https://www.youtube.com/watch?v=0UMV0jl5z5k&t=56s or use the pictures below to
identify the emotion you are feeling at the start of the day.

Review Rules for the Day: “Today, we are going to review the rules for the school day.”
Below is an explanation of how to model each step:
• Hands to self: (hold your hands in front of you)
• Listening Ears (tug on one ear, or pretend to turn your ears on)
• Quiet Voices (put your finger to your lips)
• Eyes Looking (point to your eyes, and model a focused look)
• Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Daily Schedule: Schedules are essential for students of all abilities. Some students will
require a schedule throughout all school years to transition from one activity to the next.
Others may need schedules to reach a greater level of independence to complete a series
of tasks. Review your specific school schedule with the student. While you review,
incorporate picture symbols to connect the desired content area to the student.
✓ A printed schedule is added to the end of the learning bundle
Core Word Activity: Read the book The Little Brother again.
✓ Task 1 Read the book The Little Brother again and find the word ‘do’ while reading
the book.
✓ Instructor says: “Do you feel ready to learn? Do you remember reading that ‘do’
book with me yesterday? Let’s do it again! This time, we can use your device to say
‘do’ whenever that word comes up. Let’s find it on your device again - here it is!”
✓ Instructor says: “Wow! The word ‘do’ was in the book so many times! It’s perfect
that you have that word ‘do’ right there, ready to use. You can use it in so many
ways. Let’s flip back through the book and decide which of these pictures we both
really like. We can use your device to tell each other. Ready?”

✓ Task 2- Make a plan to use the word ‘do’ at home tonight.
✓ Make a plan for the student to use the word ‘do’ at home tonight. You may want to
ask the student to use ‘do’ in simple statements for family members. The student
could say, “Do it!” when they want their communication partner to turn on some
music or make a goofy face. You could also ask the student to create ‘do’ questions
for family members. For example, the student could say, “Do you know?” while
reading a book. Remember, the word ‘do’ could be combined with any tools,
depending on the student’s individual needs and skills! Make a plan that is
specifically based your student’s skills. You might want to send home a note
explaining the activity so that facilitators at home will understand the task.
✓ Instructor says: “I’m so glad you shared the book with your family last night. I’d like
you to use the word ‘do’ tonight in a fun way. This is how it works. We are going to
make a list of funny things that your family members might do. Maybe you could ask
them to dance, or sing or make a silly face. When you show them the card with the

action, I want you to say, “Do it!” to get them started. It will be very funny. Let’s
practice some right now so we have a good plan for what you’ll do tonight. This will
be a fun way to practice using the word ‘do’ in your device.” (Once you decide what
type of practice would be best for your student, you can customize these
instructions to work with the tasks you select.)

Music and Movement: Music and movement provide opportunities for students to “get
their wiggles out” after sitting for a period, develop motor skills (balance and
coordination), and is a way of expressing oneself. Take this time to dance and move
around.
Story Time: During this time, read a social story, the core word book, Unique Learning
book, or a book to go along with the theme for the month.

Literacy and Language
•

Introduce the activity by asking a focus question about words that rhyme in the
poem from Activity 1. Say, “What pair of words sound the same – toes/ears or
toes/nose?” Discuss students’ responses.

Introduce

•

•

•

Tell students that they must listen carefully so they can hear which words
sound the same. Stress the importance of listening to find rhymes. For
students with auditory impairments, provide support in the form of visual
or tactile cues. For example, provide Picture/Word Cards and point out
how the word endings are the same or make a motor movement each
time a rhyming word is said.
Tell students that today they will be listening for words that “sound the
same” in the rhyme play. Say, “Your job today is to find words that sound
the same in the rhyme, “10 Little Fingers.”
Review the learning goal with students: I will find words that rhyme
(sound the same).

•

Model

•

Provide
Practice

•

Display the Poem Template and the Fill-in Picture/Word Cards. Read the
poem, stopping at the fill-in blanks. Repeat the word that needs to be
rhymed in the sentence. For example, say “We are looking for a word that
rhymes with ____. What word rhymes with ____?”
Choice 1: Have the student fill in the missing rhyming word.
Choice 2: Have the student use pictures or other supports to match rhyming
words.
Choice 3: Have the student select a Fill-in Picture/Word Card of a word that
rhyme with a targeted word (can be single or errorless choice).

Review

•
•

Check for
Understanding

Display a Poem Sentence Strip from Activity 1 and read the poem aloud,
emphasizing the words that rhyme. For added fun and emphasis, use a
visual or motor cue each time a rhyming word is read.
Then display the Poem Template, which has rhyming words missing, and
model finding a missing rhyming word. For example, say, “Ten little
fingers, ten little toes, two little ears, and one little ____. Hmmm.
Something is missing I will reread the sentences and see if I can figure it
out. I need to find a word that sounds the same as toes to fill in the
blank.” Display the Fill-In Cards, then say, “Listen toes/nose. They sound
the same! ‘Toes’ and ‘nose’ rhyme!” Place ‘nose’ in the fill-in blank.
Reread the first four lines of the poem.
Continue modeling, using the next stanza if needed.

•

Review the learning goal by reviewing rhyming words in the poem.
For added practice, reread the poem, having students listen for the words
that sound the same. When students think they hear words that rhyme,
have them put their hands on their head.
Have the student select a Fill-in Picture/Words Card of a word that
rhymes with a targeted word (can be single or errorless choice).

✓ Can the student identify two words that rhyme?
✓ Can the student match words that rhyme?
✓ Can the student select a picture that rhymes with a targeted word (can be
single or errorless choice)?

Math

Introduce

•
•
•
•

Check for
Understanding

Review

Provide
Practice

Model

•
•

•

Introduce the activity by asking a focus question. For example, display a
rectangular object and ask, “How many sides does a rectangle have – 4 or
1? Discuss students’ responses.
Remind students that a rectangle has four sides and four corners. Two
sides are long, and two sides are short.
Explain to students that they will be matching rectangles. Remind
students that when matching shapes, they should look for rectangles that
are the same. Say, “Your job is to match the rectangles.”
Review the learning goal with the students: I will match rectangles.

Display the Matching Shape Strips and Shape manipulatives.
Point out or display a rectangle Shape Manipulative. Remind students
that a rectangle has four sides and four corners. Two sides are long, and
two sides are short.
Model finding the matching shape. For example, say “I want to find
another rectangle to match this rectangle.” Compare each shape on the
Matching Shape Strip until the matching rectangle is located. Model
placing the Shape Manipulative on top of the matching shape.

Provide students with Matching Shape Strips and Shape Manipulatives.
Choice 1: Have the student name and match shapes.
Choice 2: Have the student match rectangles providing support as needed.
Choice 3: Have the student use his or her active participation mode to select
a rectangle (can be single or errorless choice). With support, have the
student participate in matching the shape to the corresponding one on the
Matching Shape Strip.

•
•
•

Review students’ completed Matching Shape Strips.
Review rectangle shapes found in the classroom.
Remind students that a rectangle has four sides and four corners. Two
sides are long and two sides are short.

✓ Cant the student identify and match a targeted shape?
✓ Can the student match shapes with support?
✓ Can the student select a named shape (can be single or errorless choice)?

Sensory and Motor Activity
TACTILE PLAY: Provide your child with assistance or hand-overhand assistance as needed to engage
your child in play with tactile items (i.e. dry rice/beans, finger paint, shaving cream, water, slime,
playdoh, sand, etc.) *Close supervision required due to possible choking hazards

Goodbye Circle
Goodbye/Feelings Check-In: Review how the student is feeling at the end of the academic
day using the feeling visuals and listen to the See you Later Alligator song on
https://www.youtube.com/watch?v=l3jDgBKD9I0

Review Rules for the Day: say. “thank you for trying so hard today! I can see you had
listening ears, quiet voices when the teacher was talking, your eyes were looking at the
teacher, your feet were quiet, and you kept your hands to yourself”.
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Review what we did today: Review the academic day by using the picture cards provided
at the end of the packet.

Review the Core Word: Review the Core Word discussed at morning circle

Story Time: If time permits, please review the story read during morning circle

Wednesday
Circle Time
Greeting: Classrooms use special music or another signal to gather children. They also tend
to use a “greeting song” that may or may not change each week. Decide on a greeting song
to use at home. For our gather song, we will use “Let’s Get Started” sung to the tune of
“Frere Jacques.” Let’s get started, Let’s get started, with our day, With our day, We are
here together, (repeat) To work and play. (repeat)
Sign- In: Let’s check into school today! Your name is ___________, find your name. As
your child becomes more familiar with their name, the check-in process can evolve to their
needs.
LEAH
AMANDA
EMILY

Feelings Check-In: How do you feel? Let’s learn about our emotions. If you have access,
follow the YouTube link below to sing along.
https://www.youtube.com/watch?v=0UMV0jl5z5k&t=56s or use the pictures below to
identify the emotion you are feeling at the start of the day.

Review Rules for the Day: “Today, we are going to review the rules for the school day.”
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Daily Schedule: Schedules are essential for students of all abilities. Some students will
require a schedule throughout all school years to transition from one activity to the next.
Others may need schedules to reach a greater level of independence to complete a series
of tasks. Review your specific school schedule with the student. While you review,
incorporate picture symbols to connect the desired content area to the student.
✓ A printed schedule is added to the end of the learning bundle
Core Word Activity: Talk about using the word ‘do’ at home.
✓ Task 1 – Talk about using the word ‘do’ at home the night before.
✓ Instructor says: “Did you find ways to say ‘do’ when you were playing that game last
night? Did it go well? Did you use the examples we did together?”
✓ If your student needs help finding the vocabulary to answer your question, open
Quickfires.

✓ Task 2- Read the book with the student again and use the device to find the word
‘do.’
✓ Instructor says: “Let’s read this book one more time. You are getting to know the
book so well now, and it’s getting even easier for you to read it and find the word
‘do’ all throughout! Excellent! Let’s do that now again together.”

✓ Task 3 - Have the student create their own book.
✓ Have the student write a book using the word ‘do.’
✓ If using Boardmaker Instructional Solutions version, see Program Overview for more
information on the different levels of Writing Support provided.
✓ Instructor says: “That was fun! Now I’m excited to help you write your own
✓ book using the word ‘do.’ (Customize this example with ideas that are motivating
and exciting for your student.)
✓ Task 4 - Have the student plan to read their book at home with family.

✓ Instructor says: “Great work! It’s so much fun to write books, and you’ve written
such a special ‘do’ book here today! I know your family will like it too. Please take
this home and read it to them tonight. When you come in tomorrow, you’ll be able
to tell me what page they liked best in your book.”

Music and Movement: Music and movement provide opportunities for students to “get
their wiggles out” after sitting for a period, develop motor skills (balance and
coordination), and is a way of expressing oneself. Take this time to dance and move
around.

Literacy and Language

Introduce

•

•
•

Model

•

•

•

Introduce the activity by asking a focus question about rhyming words.
Say, “What pair of words sound the same – hip/lip or hip/pen?” Discuss
students’ responses.
Tell students they will identify words that rhyme (sound the same). For
example, say, “ We will be finding words that rhyme (sound the same).
Your job is to listen and find the words that rhyme (sound the same).”
Review the learning goals with students: I will match words that rhyme
(sound the same).

Display the Rhyme Picture/Word Cards ‘Sun’ and ‘bun’ and explain why
they rhyme. For example, say, “This is the Sun. This is a bun. They both
end with “un”. Listen. Sun/bun. Sun and bun sound the same. Sun and
bun rhyme.
Display a field of Rhyme Picture/Word Cards. Choose a card and say, “I
am thinking of a word that rhymes with (name of chosen card).” Talk
aloud as you find the Rhyme Picture/Word Card that matches to make
the rhyme.
Encourage students to name a rhyming word or make up words, such as
cow/zow. Picture/Word Cards can be presented to allow students with
limited verbal abilities to choose words that rhyme.

Provide
Practice

Display the Rhyme Picture/Word Cards. The number of cards and matches
to the cards should vary and be based on individual student needs.
Choice 1: Have the students identify words that rhyme.
Choice 2: Have the student match words that rhyme from a field of choices.
Choice 3: Display and name a Rhyme Picture/Word Card. Have the student
select a picture that rhymes (can be from a field or single choice).

Check for
Understanding

Review

•
•
•

Review the learning goal by displaying the matched Rhyme Picture/Word
Cards. Emphasize how each pair sounds the same.
Provide access to the Rhyme Picture/Word Cards and encourage students
to match cards throughout the month.
For added rhyme practice, the Rhyme Picture/Word Cards can also be
used to play a memory game.

✓ Can the student identify two words that rhyme?
✓ Can the student match words that rhyme?
✓ Can the student select a picture that rhymes with a targeted word (can be
single or errorless choice)?

Math

Introduce

•

•
•

Introduce the activity with a focus question about one of the lesson
Manipulatives. For example, display a lemon Manipulative and say, “This
is a fruit. It tastes sour. It is small and yellow. Is this a lemon or a carrot?”
Discuss students’ responses. Continue asking questions until all of the
lesson Manipulatives have been introduces.
Display the Manipulatives side by side and say, “Today we are going to
compare these objects. I am going to hold up two objects. Your job is to
tell me which object is taller and which object is shorter.”
Review the learning goals with students: I will tell which object is taller. I
will tell which object is shorter.

Model

•

Provide
Practice

•

Choice 1: Display and name two or more Manipulatives. Have the student
describe the objects using the terms ‘taller’ and ‘shorter’.
Choice 2: Display and name two Manipulatives. Have the student identify which
object is taller and which is shorter. Prompt students by asking, “Which is taller?
Which is shorter?” Provide visual supports as needed.
Choice 3: Display and name two Manipulatives. Have the student use his or her
active participation mode to select the object that is taller.

Review

•

Check for
Understanding

Display and name two Manipulatives. Model comparing the height of the
objects by placing them side by side (with the bottoms aligned) and
looking to see which is taller. Describe the objects by comparing their
size. For example, say, “The lemon is shorter than the watermelon. The
eggplant is taller than the grape.”
Continue modeling with other pairs of Manipulatives.

•

Revisit the learning goals by working together to put all of the
Manipulatives in order from shortest to tallest.
If time allows, line students up from shortest to tallest and encourage
students to make comparisons using the sentence frame: I am taller
than_____. I am shorter than _____.

✓ Can the student use the words ‘taller’ and ‘shorter’ to compare two
objects?
✓ Can the student compare two objects and indicate which is taller and
which is shorter?
✓ Can the student use his or her active participation mode to select an
object that is taller than another?
Social-Emotional Learning

Follow the Leader Play a simple game of “Follow the Leader” with the children as part of a daily
routine, such as cleanup. Encourage the children by saying, “Follow the leader and throw your napkin
away.” SED3.1a

Goodbye Circle
Goodbye/Feelings Check-In: Review how the student is feeling at the end of the academic
day using the feeling visuals and listen to the See you Later Alligator song on
https://www.youtube.com/watch?v=l3jDgBKD9I0

Review Rules for the Day: say. “thank you for trying so hard today! I can see you had
listening ears, quiet voices when the teacher was talking, your eyes were looking at the
teacher, your feet were quiet, and you kept your hands to yourself”.
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Review what we did today: Review the academic day by using the picture cards provided
at the end of the packet.
Review the Core Word: Review the Core Word discussed at morning circle

Story Time: If time permits, please review the story read during morning circle

Thursday
Circle Time
Greeting: Classrooms use special music or another signal to gather children. They also tend
to use a “greeting song” that may or may not change each week. Decide on a greeting song
to use at home. For our gather song, we will use “Let’s Get Started” sung to the tune of
“Frere Jacques.” Let’s get started, Let’s get started, with our day, With our day, We are
here together, (repeat) To work and play. (repeat)
Sign- In: Let’s check into school today! Your name is ___________, find your name. As
your child becomes more familiar with their name, the check-in process can evolve to their
needs.
LEAH
AMANDA
EMILY

Feelings Check-In: How do you feel? Let’s learn about our emotions. If you have access,
follow the YouTube link below to sing along.
https://www.youtube.com/watch?v=0UMV0jl5z5k&t=56s or use the pictures below to
identify the emotion you are feeling at the start of the day.

Review Rules for the Day: “Today, we are going to review the rules for the school day.”
Below is an explanation of how to model each step:
• Hands to self: (hold your hands in front of you)
• Listening Ears (tug on one ear, or pretend to turn your ears on)
• Quiet Voices (put your finger to your lips)
• Eyes Looking (point to your eyes, and model a focused look)
• Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Daily Schedule: Schedules are essential for students of all abilities. Some students will
require a schedule throughout all school years to transition from one activity to the next.
Others may need schedules to reach a greater level of independence to complete a series
of tasks. Review your specific school schedule with the student. While you review,
incorporate picture symbols to connect the desired content area to the student.
✓ A printed schedule is added to the end of the learning bundle
Core Word Activity: Talk about reading the student-created book at home.
✓ Task 1: Talk about sharing the student-created book at home the night before.
✓ Instructor says: “Hello! I can see you are ready to learn today! I can’t wait to hear
about your night at home! Did you read your special ‘do’ book to your family? What
did they think of it? What page was their favorite?”
✓ Task 2- Read the book with the student again.
✓ Instructor says: “This book is just wonderful. Let’s read it again together. You did
such a terrific job!”

✓ Task 3- Have the student select another ‘do’ book from the library.
✓ Instructor says: “Now that we’ve read a book using ‘do’ and even written your own,
let’s take a look at some other books that use the word ‘do.' Pick one of these that
looks interesting to you, and we’ll read it just like we did with the other books. Your
choices are We Do and Do Gooder.”
✓ Task 4- Repeat directions from Day 1; do a “picture walk”, and locate and use the
word ‘do’ in the book.
✓ Instructor says: “Wonderful choice! OK. I’ll read this part, and you read the word
‘do.’ Remember that first book, and how we would notice things as we read the
book? Let’s explore this one together in the same way. Tell me what you notice and
I’ll do the same thing! Watch closely for the word ‘do’ to appear!”

✓ Task 5- Have the student plan to read the book at home with family.
✓ Instructor says: “Nice! It was fun to see another book that used the word ‘do.' What
did you think of the book? Please take this one home to share with your family
tonight. You can also show them the one you wrote again, too!”

Music and Movement: Music and movement provide opportunities for students to “get
their wiggles out” after sitting for a period, develop motor skills (balance and
coordination), and is a way of expressing oneself. Take this time to dance and move
around.
Story Time: During this time, read a social story, the core word book, Unique Learning
book, or a book to go along with the theme for the month.

Literacy and Language

Introduce

•

Introduce the activity by asking a focus question about how we can be healthy.
For example, ask, “Do you like to eat healthy food? Do you like to move your
body?” Discuss students’ responses, encouraging students to share their favorite
food or how they like to move.

•

•

Model

•
•

•

Tell students they are going to learn words they can use to tell how they
are healthy. Remind students eating healthy and moving our bodies are a
few ways of being healthy. Say, “We are going to answer questions about
how we can be healthy. Your job is to use our new words to answer the
questions.”
Review the learning goals with the students: I will answer questions.

Choose one question and display it as the question of the week.
Using the provided Picture/Word Cars, discuss words/phrases that
answer the question of the week. For example, display ‘exercise’ and say,
“When we exercise, we move our bodies. Moving our bodies will help us
be healthy.” Continue introducing the other vocabulary by displaying and
describing the remaining Picture/Word Cards that answer the question.
Read the question and model answering by making a choice of
word/phrase. Discuss your answer.

Provide
Practice

Ask the targeted question throughout the week. Each question should be
presented as a normal conversational question. Two formats of this activity
are provided: Question Strips with Answer Choices or a Question Card with
Picture/Word Cards. Choose the most appropriate format based on
students’ needs.
Choice 1: Have the students answer the question.
Choice 2: Have the student choose a desired answer.
Choice 3: Have the student select an answer using their active response
mode.

Check for
Understanding

Review

•

Revisit the learning goal by reviewing students’ answers to the questions,
emphasizing unit vocabulary.
Toddler Tip: To foster vocabulary use, reuse the vocabulary choices from this
activity daily. Cut the answer choices apart to make picture cards. Encourage
vocabulary use by displaying the picture cards and asking questions that foster
the vocabulary use.

✓ Can the student use vocabulary words to answer questions?
✓ Can the student choose unit vocabulary to answer questions?
✓ Can the student use their active response mode to select a unit
vocabulary word to answer a question (may be single choice)?

Math

Introduce

•

•
•

Introduce the activity with a focus question that requires students to
compare two large classroom objects. For example, ask, “Which is longer-the crayon or the book?” Discuss students’ responses, encouraging
students to tell they compared the objects. Explain that the size of
objects can be compared in more than one way – we can hold the objects
side by side to compare them or we can measure each object and then
compare the measurements.
Display and name the apple Manipulative. Say, “We are going to use the
apples to measure objects. I am going to name an object in our
classroom. You job is to tell me how many apples long the object is.”
Review the learning goal with students: I will use apples to measure
objects in my classroom.

•

Check for
Understanding

Review

Provide
Practice

Model

•
•

•
•
•

Use the Guide Form to model how to take nonstandard measurements of
a classroom objects.
First, make a guess or estimate as to how many Manipulatives it will take
to measure the classroom objects.
Model how to measure with the Manipulative pictures, starting at the
bottom and placing the Manipulatives end to end until you reach the top
of the objects.
Count the number of Manipulatives to determine ‘how long’ the object is.
Finally, compare the actual measurements to your estimate.
Complete the other Guide Form and then model how to compare the two
measurements to determine which object is longer.

Have the students continue to use Manipulative pictures to measure and
compare the length of classroom objects.
Choice 1: Have the student take and use nonstandard measurements to
compare the length of objects. Provide support by asking questions such as,
“How many apples long is (classroom object)? How many apples long is
(classroom object)? Which is longer? Which is shorter?
Choice 2: Work together to use the Manipulative pictures to measure
objects. Then have the student compare two objects that have been
measured. For example, say, “(Classroom object) is (number) apples long.
(Classroom object) is (number) apples long. Which is longer? Which is
shorter?”
Choice 3: Have the student use his or her active response mode to
participate in taking measurements. For example, have the student select the
total number of apples an object is from a single option or errorless choice.
Then have the student compare objects by selecting an object that is longer
than another.
•

Revisit the learning goal by discussing the length of various classroom
objects in terms of ‘how many apples long’ they are.

✓ Can the student use nonstandard measurements to compare the length
of objects?
✓ Can the student compare two objects and indicate which is longer and
which is shorter?
✓ Can the student use his or her active participation mode to select an
object that is longer than another?
Sensory and Motor Activity

Practice with a piggy bank and other narrow slots to push pennies or buttons through. Cut a slot in a
milk carton, walk bottle, or old cardboard box.

Goodbye Circle
Goodbye/Feelings Check-In: Review how the student is feeling at the end of the academic
day using the feeling visuals and listen to the See you Later Alligator song on
https://www.youtube.com/watch?v=l3jDgBKD9I0

Review Rules for the Day: say. “thank you for trying so hard today! I can see you had
listening ears, quiet voices when the teacher was talking, your eyes were looking at the
teacher, your feet were quiet, and you kept your hands to yourself”.
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Review what we did today: Review the academic day by using the picture cards provided
at the end of the packet.

Review the Core Word: Review the Core Word discussed at morning circle

Story Time: If time permits, please review the story read during morning circle

Friday
Circle Time
Greeting: Classrooms use special music or another signal to gather children. They also tend
to use a “greeting song” that may or may not change each week. Decide on a greeting song
to use at home. For our gather song, we will use “Let’s Get Started” sung to the tune of
“Frere Jacques.” Let’s get started, Let’s get started, with our day, With our day, We are
here together, (repeat) To work and play. (repeat)
Sign- In: Let’s check into school today! Your name is ___________, find your name. As
your child becomes more familiar with their name, the check-in process can evolve to their
needs.
LEAH
AMANDA
EMILY

Feelings Check-In: How do you feel? Let’s learn about our emotions. If you have access,
follow the YouTube link below to sing along.
https://www.youtube.com/watch?v=0UMV0jl5z5k&t=56s or use the pictures below to
identify the emotion you are feeling at the start of the day.

Review Rules for the Day: “Today, we are going to review the rules for the school day.”
Below is an explanation of how to model each step:
• Hands to self: (hold your hands in front of you)
• Listening Ears (tug on one ear, or pretend to turn your ears on)
• Quiet Voices (put your finger to your lips)
• Eyes Looking (point to your eyes, and model a focused look)
• Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Daily Schedule: Schedules are essential for students of all abilities. Some students will
require a schedule throughout all school years to transition from one activity to the next.
Others may need schedules to reach a greater level of independence to complete a series
of tasks. Review your specific school schedule with the student. While you review,
incorporate picture symbols to connect the desired content area to the student.
✓ A printed schedule is added to the end of the learning bundle
Core Word Activity: Talk about sharing book at home.
✓ Task 1- Talk about sharing the book at home the night before.
✓ Instructor says: “Good morning! I hope you had a great night at home with your
family. I know you read that book with them. Wonderful!”

✓ Task 2-Read the book from Day 4 with the student again.
✓ Instructor says: “Let’s read it again, or if you want, we can pick a new one! You
decide!”

✓ Task 3- Have the student complete the two onscreen activities.
✓ Use the two onscreen activities to give your student more practice. They can be used
in whatever order makes the most sense for your student. Encourage these to be
done at home or in other classes. The two activities are Picture Graph and
completing a Word Search.

Music and Movement: Music and movement provide opportunities for students to “get
their wiggles out” after sitting for a period, develop motor skills (balance and
coordination), and is a way of expressing oneself. Take this time to dance and move
around.

Story Time: During this time, read a social story, the core word book, Unique Learning
book, or a book to go along with the theme for the month.

Literacy and Language
•

Introduce the activity by asking a focus question about color. For example,

Introduce

display the color red and ask, “What color is this – red or green?” Discuss
student responses.

•
•

•

•

Model

•
•

•
•

Review the colors: green, blue, purple and red.
Introduce the activity’s vocabulary: grass, sky, shoes and ball. Ask
questions such as, “Where can you play outside? Do you like to play in
the grass? What do you like to play?” Then display the Color Scene and
point out the vocabulary words Support vocabulary learning with real
objects when possible.
Tell students that they will be listening to a story and following directions
to color the scene. For example say, “Your job is to listen to the story and
follow the directions.”
Review the learning goal with students: I will follow directions.

Display the Color Scene.
Read the first line of the story provided on the following page of this
lesson plan. Point out that Iris, Lily and Roman are playing in the park.
Read the second line of the story placing emphasis on the ‘direction
words’.
Model following the directions by coloring the grass green. Model use of
alternative forms of writing used in the classroom to color the grass as
needed.
Read the first and second lines of the story again. Point out how the
direction was followed when the grass was colored green. To add more
difficulty, a step can be followed incorrectly and students can be
encouraged to discuss what was done incorrectly and how to correct the
mistake.

Provide
Practice

Provide students with the Color Scene, Color Guide and crayons. Provide
alternative forms of writing including adaptive writing tools and digital
tools as needed. Discuss the scene. Read the story and directions aloud.
Choice 1: Have the student listen and follow directions to color targeted
objects in the scene.
Choice 2: Have the student listen to and follow a one-step direction to color a
targeted object in the scene.
Choice 3: Have the student actively participate in following directions with
support.

Check for
Understanding

Review

•

Review students completed Color Scenes. Discuss any discrepancies in
color and review those in error.
• Have students talk about their pictures. Encourage them to extend the
story by asking, “What happens next?”
Toddler Tip: Practice following directions using action, movement and song by
using the following rhyme.
1, 2 touch your toes.
3, 4 wiggle your nose
5, 6 stand up straight
7.8 don’t be late
9, 10 come back again

✓ Can the student follow directions?
✓ Can the student follow a one-step direction?
✓ Can the student actively participate in a direction-following activity?
How?

Math

Introduce

•

•

•

Model

•

Provide
Practice

•

Display the Spatial Directions and read the first direction aloud. Point out
the words in bold that tell you where to put the apple. Then place the
apple in the Spatial Sense Scene, describing your actions as you do so.
Emphasize the direction word with your voice and/or by pointing to the
related Direction Card.
Continue to place the apple in the Spatial Sense Scene as directed.

Choice 1: Have the student and a partner take turns giving and following
directions.
Choice 2: Read a direction. Use the appropriate Direction Card (s) to provide
visual support for the direction. Then have the student place the apple in the
identified location.
Choice 3: Read a direction and place the apple in the identified location. Then
have the student use his or her active participation mode to locate the apple.
•

Review

Introduce the activity by displaying the apple Manipulatives. Identify or
have students identify that an apple is a fruit and a healthy food. Then
place the apple Manipulative somewhere in the classroom and ask a
focus question. For example, place the apple on the table and then ask,
“Is the apple on the table or on the ceiling?” Discuss students’ responses.
Using the Direction Cards to introduce the words: on, under, up, down,
over and in. Then say, “Today, we are going to use our direction words to
move the apple around the classroom. Your job is to place the apple and
locate the apple.”
Review the learning goals with students: I will place the apple in a
location. I will locate the apple.

•

Revisit the learning goals by placing the apple in other areas of the
classroom. Have students use the words on the Direction Cards to
describe each location.
Review special concepts using gross motor activities throughout the
month. For example, play “Simon Says.” Give directions that promote
moving different parts of the body. “Simon says, wiggle your finger in the
air. Simon says, bend your knees to touch the ground.”

Check for
Understanding

✓ Can the student give directions involving spatial positions? Can the
student follow directions involving spatial positions?
✓ Can the student place an object in an identified spatial location?
✓ Can the student use his or her active participation mode to locate an
object in a spatial location?

Sensory and Motor Activity
Wiggle It Out Use a song or chant to get the wiggles out before starting a group activity. Try this one: I
wiggle my fingers, I scrunch my toes, I shrug my shoulders and wrinkle my nose. I shake my hips, I pat
my knees, and now I’m as still as I can be. SED3.2a

Goodbye Circle
Goodbye/Feelings Check-In: Review how the student is feeling at the end of the academic
day using the feeling visuals and listen to the See you Later Alligator song on
https://www.youtube.com/watch?v=l3jDgBKD9I0

Review Rules for the Day: say. “thank you for trying so hard today! I can see you had
listening ears, quiet voices when the teacher was talking, your eyes were looking at the
teacher, your feet were quiet, and you kept your hands to yourself”.
Below is an explanation of how to model each step:
•
•
•
•
•

Hands to self: (hold your hands in front of you)
Listening Ears (tug on one ear, or pretend to turn your ears on)
Quiet Voices (put your finger to your lips)
Eyes Looking (point to your eyes, and model a focused look)
Walking Feet/quiet feet (make a walking motion with the first two fingers of one
hand or model feet quietly on the floor)

Review what we did today: Review the academic day by using the picture cards provided
at the end of the packet.

Review the Core Word: Review the Core Word discussed at morning circle

Story Time: If time permits, please review the story read during morning circle
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