Fulton County Schools Art Education
Middle and High School Benchmarks

To see FCS Art Education Benchmarks developed to date: 

http://www.fultonschools.org/k12/art/index.asp and go to Teacher Resources/ Benchmarks  

High School Benchmarks

· HS Value to Model Form: Still Life

· HS Black & White Portraits

· HS Color Portraits 

· HS Ceramics, Coil Construction 

· HS Photo, Portraits 

· HS Sculpture - Human Form: PowerPoint

Middle School Benchmarks 

· MS Value to Model Form - Still Life

· MS Observational Drawing 

History: 
“Benchmark” identification in Fulton County School’s (FCS) art education program evolved to maintain consistent expectations in student achievement at ALL Fulton schools. As our communities become more mobile, students transfer into our schools from other countries, states and cities, and students move from school to school within the district.  As a result, students come into our programs with differing expectations of quality, success and excellence.  In addition, as the third largest school district in Georgia, our large number of teachers bring differing experiences and expectations of quality and success to their art programs.  To address these challenges, we created a benchmark setting process to maintain equally high expectations in all Fulton County Schools.  

In addition, the benchmark setting process expands our long-standing work in maintaining a strong professional learning community among FCS art teachers.  The process, outlined below, not only sets benchmarks for student work, but also helps teachers refine instructional skills.  It provides a true, authentic assessment for teachers, students, and art-programs.     

Process:
Every middle and high school art teacher participates in the benchmark setting process. First, each contributes student work examples for the selected benchmark topic.  Teachers then come together for three, professional development sessions each school year to work on benchmark selection.  All teachers work in one of five “art cluster” groups to analyze the student work samples and place each into one of three categories, emerging, proficient or advanced.  The conversation is on of the strongest professional development processes we have utilized.  The criteria for sorting student work into the three categories are based on specifics aspects of technical skills, compositional skills, and content/meaning.  

· Emerging work reflects areas of weakness and indicates that the student does not fully grasp all necessary concepts.  

· Proficient work indicates that the student understands and grasps the necessary concepts.  

· Advanced work shows that the student understands the necessary concepts and exceeds the expected outcomes.  

The overarching goal of the benchmarking process is for teachers to realize that excellence in art is the result of on-going, sequential instruction, K-12.  Another part of this understanding is that high-level student achievement requires development of technical, compositional and conceptual problem-solving skills in vertical alignment from grades K-12.  

After teacher groups reach consensus on the division of the student artwork into the three benchmark categories (emerging, proficient, advanced), they work together to develop the descriptive criteria that identify the body of work in each of the three benchmark categories.  The third step is for teacher groups to identify the sequential skills for each benchmark. After each of the five art cluster groups develop descriptive criteria and sequential skills for a benchmark, department chairs combine them to create a master list of each.

· Descriptive Criteria are defined as identifiable characteristics that distinguish the level of competency between the student works in one benchmark category to the next.  
· Sequential Skills are defined as traits and skills that students must attain to move their work from one benchmark level to the next.  These are aligned with courses in the curriculum to help clarify what students should know and be able to do at the end of a given semester.  

Benchmark Dissemination:
Finally, the benchmark work samples, descriptive criteria, and sequential skills are published in PowerPoint on the Art Department Website for reference and use by all art teachers.  
In addition to system-wide communication of expectations for student achievement, benchmarks help new teachers understand how to teach for sequential learning and skill development and offer all teachers a way to share instructional approaches.  The benchmarks also help teachers self-assess areas in which they may need to improve instructional approaches.  Finally, they give us a tool to maintain consistent expectations for student excellence across our school system.  
Collection of Benchmark Images: 
Middle and high school art teachers are expected to keep images of benchmark samples of student work in a JPEG format in digital folders on their computer for easy retrieval.
Instructional Folders Inclusion:
Middle and high school art teachers include student benchmark samples in their Instructional Folders for each major unit assignment, in each course.  For the instructional Folder, Emerging, Proficient and Advanced Benchmarks of student work samples should be formatted on a single page.  The page should be labeled with: 


· Course Title 

· Benchmark Topic or Course Unit 

· Teacher Name and School.

